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Interventions for Increasing
the Academic Engagement of
Students With Autism Spectrum
Disorders in Inclusive Classrooms
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Attemipts e engage Josepht yesulted iy
pocd proteses and, at fimes, midld agaes-
sion. M Meades realized thar she et

oid o address those elondors s wag
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Recent legislation suppotting the vight of
alf stadents to access the general educa-
tion curriculum and instructional envi-
mument, along with empirical support
attesting to the efficacy of inclusive eduo-
cation {see box, “"What Does the Liter
ature Say?”), has redefined the roles of
special cducation teachers, general edy.
cation teachers, paraprofessionals, and
other service providers whose expertise
is vequived for teaching students with
disabilities in inclusive educational ven-
ues. Many students with disabilides are
now included in general education class:
es for a majority of the school day, Their
suceess in thal environment often
depends on the collective expertise of
educatonal  professionals  working
together to assist the student in attaining
prosacial and proacademic goals. Thig
slatement is cerainly true for students
with ASD, many of whom are now
instructed exclusively in general educa-
tion classes.

The increased numbers of students with
ASD that educators encounter in majn-
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stream seftings result not only from
legal and empircal support for this
placement option but also from hicreas
€5 in the incidence of this disorder. The
Centers for Disease Control and Preven-
ton {2006} reported that the pearrence
of autism has increased from 2 to 6 chil-
dren per 1000, Between 1994 and 2003,
the pmumber of students receiving spe-
cial education services with an autism
diagnosis increased six-fold, Even those
figires may he underestimated, because
not all chitdren with ASD receive spevial
education services under that label,
Students diagnosed with ASD offen
present unigque and challenging behav-
fors that impede their success i incla-
sive classrooms. For example, they may
demonstrate perseverative and self
stimulatory behaviors, Impainments in
social interactions and  relationships,
and impaired communication and lane
guage skills. As a result, they often dis-
play a limited tange of interests, lack
peer relationships, and resist participa-
tion In games and activities {Amerfean
Psyehiatric Association [APA], 2000}, alt
of which are contrary to common char-
acleristics for same-grade peers in gen-
eral education settings. Those deficits
van jeopardize student learning, not
only because they interfere with rela-
tonships but also berause they interfere
with the learning environment for stu-
dents with ASD as well as for others. In
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Abstract

Children with autism can benefit from participation in inclusive classroom environments,
and many experts assert that inclusion is a civil right and is responsible for nurturing
appropriate social development. However, most children with autism require specialized
supports to experience success in these educational contexts. This article provides a
review of the empirical research that has addressed procedures for promoting
successful inclusion of students with autism. Strategies reviewed include antecedent
manipulations, delayed contingencies, self-management, peer-mediated interventions,
and other approaches that have been demonstrated in the literature to be useful. The
article concludes with a discussion of future research needs.



